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ABSTRACT

Drawing upon data from an investigation of the enrolment, attendance and attainment
of Gypsy/Traveller school-age learners at Scottish local authority schools, the article
discusses issues of identity, fear and contradictionWKDWDSSHDUWRFRQVWUDLQRIÀFLDO
attempts to include Gypsy/Traveller pupils within state education. The educational
aspirations of Gypsy/Traveller families’ continue to be largely overshadowed by
their fears, primarily for their children’s safety in some school settings and by the
threat that schooling poses for Traveller cultures and ways of life. 'HVSLWHRIÀFLDO
DWWHPSWVVLQFHWKHPLGVWRSURYLGHPRUHÁH[LEOHHGXFDWLRQDODSSURDFKHVWR
include Gypsy/Traveller pupils within mainstream schools the research found that they
continue to experience disproportionate educational and social exclusion. Frequently,
this is through self-exclusion. The article discusses the lessons that can be learnt from
this case study, a study which indicates limited policy and professional success.
INTRODUCTION

The Scottish Executive consistently highlights the need for a more socially inclusive
6FRWODQG7KLVLVUHÁHFWHGLQLWVPDQ\UHSRUWVSROLF\SDSHUVDQGGLUHFWLYHVWRVXSSRUW
developments towards this goal. The Executive notes that all children from age 5
WRKDYHDQHQWLWOHPHQWWRDVFKRROHGXFDWLRQ  7KHVRFLDODQGHGXFDWLRQDO
exclusion of many Gypsy/Traveller communities is signalled as requiring particular
attention in three key documents: ‘The Advisory Committee on Scotland’s Travelling
3HRSOH(LJKWK7HUP5HSRUW·  WKH¶,QTXLU\LQWR*\SV\7UDYHOOHUV
DQG 3XEOLF 6HFWRU 3ROLFLHV· (2& D (2& E  D UHSRUW SXEOLVKHG E\
the Equal Opportunities Committee; and the ‘Scottish Executive Response to the
(TXDO2SSRUWXQLWLHV&RPPLWWHH5HSRUW· 6FRWWLVK([HFXWLYH 7KHVHRIÀFLDO
publications illuminate the complexities of Gypsy/Traveller families’ everyday lives
DQGFOHDUO\GHPRQVWUDWHWKHLUFRQWLQXLQJQHHGIRUGHYHORSPHQWRIÁH[LEOHDSSURDFKHV
at local authority and individual school level.
While many known Gypsy/Traveller pupils access formal education, others are
not readily knownE\HGXFDWLRQGHSDUWPHQWVRUVFKRROV 0F.LQQH\ 2WKHU
Gypsy/Traveller school-aged children and young people receive no formal schooling
whatsoever. Using this group as a test case of well-intentioned inclusive educational
policy, what can policy makers and educators learn from this paradigmatic case of
continuing exclusion and apparent self-exclusion of Gypsy/Traveller children from
IRUPDOHGXFDWLRQ" /LHJHRLV-RUGDQ 
7KLVDUWLFOHGHVFULEHVWKHÀQGLQJVRIUHVHDUFKWKDWIRFXVHGRQWZRVFKRROVHVVLRQV
IURP$XJXVWWR-XO\ 3DGÀHOGDQG-RUGDQ ,WVWKUHHPDLQDLPV
were: to investigate the enrolment, attendance and attainment of Gypsy/Traveller
school-age learners, based on council sites, at Scottish local authority schools; to
explore developments in Scottish local authority educational provision for Gypsies/
7UDYHOOHUVRIDOODJHVVLQFHWKHPLGVWRUDLVHDZDUHQHVVDPRQJSROLF\PDNHUV
and professionals of the complex constraints that limit Gypsy/Traveller pupils’ access
to and participation in formal education. The article discusses issues of identity, fear
and contradictionLGHQWLÀHGE\WKHEURDGUDQJHRIUHVHDUFKSDUWLFLSDQWVDQGWKHLU
negative impact upon Gypsy/Traveller pupils’ experience of schooling, in schools
and in out-of-school settings.


CHALLENGES TO LOCAL AUTHORITIES AND SCHOOLS

Local authorities are posed with considerable challenges in their attempts to meet
their duty to provide Gypsy/Traveller communities with appropriate education and
RWKHUHVVHQWLDOSXEOLFVHUYLFHV 6FRWWLVK([HFXWLYH 7KHVHFKDOOHQJHVDULVH
from a complex inter-relationship between estimating the size and make of Gypsy/
Traveller communities in Scotland, where they may be living and for how long they
might stay in any one place.
Who are the services for?
Gypsy/Traveller communities come from one of three historically, culturally and
socially distinctive populations commonly referred to as ‘Gypsies’ and ‘Travellers’
)UDVHU 7KHVHFRPSULVH
Gypsies, who may call themselves simply ‘travelling people’, Gypsies or
Travellers. The term ‘Gypsy’ may be distinctive from the term ‘Roma’, which
is more commonly used in England and Wales and other European countries
WRUHIHUWRRWKHUGLVWLQFWLYHJURXSLQJVZLWKLQ7UDYHOOHUFRPPXQLWLHV &ODYHULD
DQG$ORQVR ,Q6FRWODQGWUDYHOOLQJSHRSOHYDULRXVO\UHIHUWRWKHPVHOYHV
DV6FRWWLVK7UDYHOOHUVDV6FRWWLVK*\SVLHV RWKHUVGLVWLQJXLVKWKHPVHOYHVIURP
*\SVLHV DQGPRUHVLPSO\DV¶WUDYHOOLQJSHRSOH·,ULVK7UDYHOOHUVDUHDOVR
likely to spend time in Scotland, particularly over the travelling season.
Occupational Travellers, who are differentiated into Showground, Circus and
Bargee Travellers.
New Travellers, who make up a more recent grouping of travelling people from
non-Gypsy backgrounds.
Cultural distinctions within and between members of these groupings themselves are
KLJKO\FRQWHVWHG7KHÀUVWJURXSIRUH[DPSOHWHQGVWRGUDZXSRQKLVWRULFDOURRWV
WRDVRFLDODQGFXOWXUDOSUHVHQFHZLWKLQWKH8.ZKHUHDVWKHVHFRQGJURXSGHÀQH
themselves largely in relation to their business activities. Due to intermarriage,
WKH VRFLDO DQG FXOWXUDO ERXQGDULHV EHWZHHQ WKH WZR DUH QHYHU FOHDUFXW (TXDO
2SSRUWXQLWLHV &RPPLWWHH 5HSRUW   +RZHYHU FRPPRQ WR SHRSOH IURP DOO
Gypsy and Traveller backgrounds is the notion of travelling as a way of life and,
partly due to the ‘mobility’ of some, a general experience of marginalisation from
DQGGLVFULPLQDWRU\WUHDWPHQWE\PDQ\¶VHWWOHG·FLWL]HQVDFURVVWKH8. .LGGOH
-RUGDQDQG3DGÀHOG *\SVLHV7UDYHOOHUVLVWKHSUHIHUUHGRIÀFLDOWHUP 6(('
 IRUWKHPDQ\6FRWWLVKDQGIUHTXHQWO\,ULVK7UDYHOOHUVZKRPD\EHEDVHGRQ
ORFDODXWKRULW\PDLQWDLQHGVLWHV *HQWOHPDQ 
Gypsy/Traveller people and many professionals working with them, frequently
FKDOOHQJH FXUUHQW RIÀFLDO PHWKRGV RI HVWLPDWLQJ WKH VL]H DQG FRPSRVLWLRQ RI
Gypsy/Traveller communities as inaccurate. For example, the twice- yearly ‘count’
RI*\SVLHV7UDYHOOHUVJDWKHUHGLQ-DQXDU\UHSRUWHG´«DWRWDORISHRSOH
ZHUH UHFRUGHGRQ&RXQFLOVLWHV«µ 6FRWWLVK([HFXWLYHD ZKLOHWKHFRXQW
JDWKHUHGLQ-XO\UHSRUWHG´«DWRWDORISHRSOH ZHUH UHFRUGHGRQ&RXQFLO
VLWHVµ 6FRWWLVK([HFXWLYHE 7KHVHÀJXUHVUHSUHVHQWDQXPHULFDO¶FRXQW·RI
SHRSOHRQRQHGD\LQWKHZLQWHURI-DQXDU\DQGRQHGD\LQWKHVXPPHURI-XO\
7KHODWWHU¶FRXQW·UHSRUWHGWKDW6FRWWLVKFRXQFLOVZHUHUHVSRQVLEOHIRUWKH
SURYLVLRQRIFRXQFLOVLWHVORFDWHGDFURVV6FRWODQG 6FRWWLVK([HFXWLYHE 
WZRRIZKLFKFDPHLQWRRSHUDWLRQLQWKHVXPPHURIZKLOH1RUWK/DQDUNVKLUH
QRWHGWKHFORVLQJRIRQHRIWKHLUWZRVLWHVIRU6HSWHPEHU$IHZFRXQFLOVKDYH
WZRRUPRUHVLWHVVRPHRIZKLFKDUHVHDVRQDOVLWHV,QDGGLWLRQRIÀFLDOXVHRIWKH
term ‘count’ is considered insensitive; this term continues to be associated with the
negative treatment of Gypsy and Traveller groups by states seeking to destroy them
and their cultures.


In Scotland, many Gypsy/Traveller families live in a mix of accommodations;
LQFOXGLQJ RIÀFLDO ORFDO DXWKRULW\ VLWHV URDGVLGH RU ¶XQDXWKRULVHG HQFDPSPHQWV·
and/or living in houses. In addition, others use private sites, some of which are
owned by Travellers. Gypsy/Traveller families describe themselves as coming from
a particular place, to which they may frequently return, perhaps for the winter. The
travelling season for mobile Gypsy/Traveller families, which inevitably entails
crossing of local authority boundaries, tends to begin early in the spring and comes
WRDFORVHLQHDUO\ZLQWHU :K\WH 0DQ\*\SV\7UDYHOOHUFKLOGUHQDQGVRPH
secondary-aged young people attend local authority schools; some are mobile, while
others are ‘settled’, either on a site or in a house. Our research remit was to explore
developments in Scottish local authority educational provision for and use by these
Gypsy/Traveller communities.
CONCERNS ABOUT EDUCATIONAL PROVISION FOR GYPSY AND TRAVELLER PUPILS

Of particular concern to policy makers and educators, across the United Kingdom, is
the persistent lack of effective delivery by education authorities and a poor uptake of
compulsory state schooling by school-aged children and young people from Gypsy
DQG7UDYHOOHUEDFNJURXQGV '(6 
OFSTED research noted the poverty of Traveller children’s educational
H[SHULHQFH 2)67(' *\SV\7UDYHOOHUSXSLOVLQSDUWLFXODUDUHIRXQGWRODFN
access to a continuous and coherent curriculum that has relevance for their lives, and
H[SHULHQFHVLJQLÀFDQWLQWHUUXSWLRQVWRWKHFRQWLQXLW\DQGFRKHUHQFHLQWKHLUIRUPDO
OHDUQLQJDQGWHDFKLQJ 'REVRQDQG+HQWKRUQH 6XFKGLVFRQWLQXLWLHVKDYHEHHQ
associated with marked under-achievement in formal education, and a subsequent
reduction in their life chances, access to job opportunities and a reduced likelihood
RISDUWLFLSDWLRQLQOLIHORQJOHDUQLQJLQLWLDWLYHV 'REVRQ+HQWKRUQHet al 
Researchers adopted ‘pupil mobility’ as a general conceptual approach to researching
WKHLPSDFWRIVXFKGLVFRQWLQXLWLHVRQVFKRROV 2)67(' ¶3XSLOPRELOLW\·
ZDVGHÀQHGDV¶$FKLOGMRLQLQJRUOHDYLQJDVFKRRODWDSRLQWRWKHUWKDQWKHQRUPDO
DJHDWZKLFKFKLOGUHQVWDUWRUÀQLVKWKHLUHGXFDWLRQDWWKDWVFKRROZKHWKHURUQRW
WKLVLQYROYHVDPRYHRIKRPH· 'REVRQDQG+HQWKRUQH $¶SXSLOPRELOLW\·
perspective highlighted the negative impact of ‘interrupted learning’ upon learning
and teaching processes, and showed that it limits progress for Gypsy/Traveller pupils
and for learners from other backgrounds. As a cautionary note, however, English
JXLGDQFHIRUPDQDJLQJSXSLOV·¶PRYLQJRQ· 'I(6 GRHVQRWJRRQWRGLVFXVV
the particular arrival and leaving patterns of Gypsy and Traveller pupils, nor their
distinctive curriculum and learning needs. This omission carries a risk of class
teachers continuing to lack the necessary knowledge for successful engagement
with Gypsy/Traveller families and their children.
7KH6FRWWLVK7UDYHOOHU(GXFDWLRQ3URJUDPPH 67(3 IXQGHGE\WKHWKHQ6FRWWLVK
2IÀFHXQGHUWRRNUHVHDUFKWRHVWDEOLVKSDWWHUQVDQGOHYHOVRI7UDYHOOHUV·DWWHQGDQFH
DWDOOVFKRROVLQ6FRWODQGDFURVVDÀYH\HDUSHULRGIURPHDUO\WRPLG7KLV
UHVHDUFK LQWR 6FRWWLVK VFKRROV GHPRQVWUDWHG ÀQGLQJV VLPLODU WR WKRVH RI 'REVRQ
and Henthorne. Notably, children of parents working for international companies
and chronically ill children experience similar discontinuities in their learning and
WHDFKLQJ WR FKLOGUHQ RI PRELOH *\SVLHV DQG 7UDYHOOHUV -RUGDQ   -RUGDQ·V
research showed that, “Over … four sessions, 133 different schools reported having
7UDYHOOHUVRQWKHUROOµ  6FKRROVUHSRUWHGWKDWPDQ\7UDYHOOHUSXSLOV·ODFN
of progress was due not to their lack of ability, but to lack of access to a continuous,
FRKHUHQWDQGUHOHYDQWFXUULFXOXP$QRWKHUNH\ÀQGLQJZDVWKHHYLGHQWGLIIHUHQFH
between primary and secondary aged Gypsy/Traveller children’s school attendance.
Primary children were found regularly to attend school whereas high levels of
non-attendance were reported for secondary aged pupils. Jordan also noted that the
complexity and richness of Gypsy and Traveller children’s cultural heritage and their
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particular learning experiences were not well known or understood by schools. These
ÀQGLQJVUHHFKRHGLQ(QJOLVKUHVHDUFK 'HUULQJWRQDQG.HQGDO LQGLFDWHWKDW
ensuring that Gypsy/Traveller pupils complete their formal schooling continues to
challenge educators across the UK.
Conventional school assessment procedures cannot take account of the largely
oral culture of Travellers. For example, “Cliff Cardona of the National Travellers’
Action Group can remember every sub-section of every piece of planning legislation
enacted in his lifetime relating to gypsies. He has to remember: … he can’t read or
ZULWHµ )HUJXVRQ 7KHUHOHYDQFHRIWKLVLPSRUWDQWSRLQWIRUVFKRROVLVWKDW
SRRUOHYHOVRIOLWHUDF\IUHTXHQWO\FRQIXVHGE\WHDFKHUVDV¶OHDUQLQJGLIÀFXOWLHV·OHDG
to embarrassing situations particularly for secondary-aged Gypsy/Traveller boys.
4XDOLWDWLYH UHVHDUFK VKRZV WKH FRQWLQXLW\ RI SRRU WUHDWPHQW RI *\SV\7UDYHOOHU
pupils, particularly from other ‘settled’ pupils who bully and call them racist
names, on the way to school, while at school and on the way home from school;
such treatment is a well recognised source of concern for Gypsy/Traveller parents
/OR\G6WHDGet al. 2ISDUWLFXODUFRQFHUQWR*\SV\7UDYHOOHU\RXQJSHRSOH
is that their teachers do not believe them when they legitimately complain of such
WUHDWPHQW /OR\GDQG6WHDG 6XFKQHJDWLYHH[SHULHQFHVRIWHQUHVRQDWHVZLWK
their families’ past experiences of schools and serves to discourage some parents
and children from regular attendance.
Gypsies’ and Travellers’ patterns of arrival and departure from schools are
IUHTXHQWO\XQDQQRXQFHG3UHÀJXULQJWKH6WDQGDUGVLQ6FRWODQG·V6FKRROVHWF$FW
 ¶7KH$GYLVRU\&RPPLWWHHRQ6FRWODQG·V7UDYHOOLQJ3HRSOH(LJKWK7HUP
5HSRUW²·DUJXHGWKDW7UDYHOOHUVKDYH¶DULJKWWRDQHGXFDWLRQ·DQGWKDWLW
EHGHOLYHUHGIURPDQ¶LQWHUUXSWHGOHDUQLQJ·SHUVSHFWLYH7KHFRPPLWWHHLGHQWLÀHG
DQ´«XUJHQWQHHGIRUSURJUHVVµLQHGXFDWLRQDODXWKRULWLHV·GHYHORSPHQWRIÁH[LEOH
VXSSRUWIRUOHDUQLQJ  
Support for Learning
)URPWKHV6FRWWLVKHGXFDWLRQDXWKRULWLHVRIIHUHG*\SV\DQG7UDYHOOHUSXSLOVD
range of projects and facilities to support their learning. For example, a few Scottish
local authorities appointed designated ‘support for learning staff’ whose role is to
support access to schools by Gypsy and Traveller families. Known colloquially as
‘Traveller Teachers’, their roll and remit is complex: Traveller Teachers may teach
a range of pupils with different additional support needs, for example pupils whose
home language is not English. They frequently teach in more than one setting during
the course of a day, for example in schools and different out-of-school settings. In
UHVSRQVHWRDUDQJHRIUHVHDUFKÀQGLQJVIRUH[DPSOHUHJDUGLQJWKHGLVSURSRUWLRQDWH
UDWHVRIGLVFLSOLQDU\H[FOXVLRQRI*\SV\7UDYHOOHUSXSLOV -RUGDQ VFKRROV
UHFHLYHGH[WUDUHVRXUFHVWRVXSSRUW¶EHWWHUEHKDYLRXU· 6((' :LWKWKHDLP
of achieving greater social inclusion for all pupils in Scottish schools, staff were
HQFRXUDJHGWRSXUVXHPRUHLQFOXVLYHHGXFDWLRQDODSSURDFKHV +0, 
Technological support for learning – mobile learners
7KHSRWHQWLDORILQWHUDFWLYHFRPPXQLFDWLRQVWHFKQRORJLHV ,&7 WRVXSSRUWPRELOH
OHDUQHUVLVVHOIHYLGHQW-RUGDQDQG3DGÀHOG  QRWHGWKDW6FRWODQGZDVERWKD
partner and a leader in supporting learning at a distance through ICT, to overcome
the educational exclusion associated with mobility, principally with Occupational
Travellers. Importantly, European developments in open and distance learning
UHÁHFWHGHGXFDWRUV·DZDUHQHVVWKDWGLVWDQFHHGXFDWLRQIRUWUDYHOOLQJSHULRGVFRXOG
EHSURYLGHGE\DEDVHVFKRRO ()(&27 $PRUHUHFHQWSLORWGHYHORSPHQWLQ
(QJODQGWKH(/HDUQLQJDQG0RELOLW\3URMHFW (/$03 KDVVXFFHVVIXOO\IRFXVHGRQ
PRELOHSXSLOVIURP&LUFXVDQG6KRZJURXQG7UDYHOOHUEDFNJURXQGV 0DUNV 
Scottish projects, such as the SchoolsOutGlasgow.net project and the Virtual


Schoolbag, have made innovative and successful use of ICT to support a range
RI SXSLOV ZLWK VLJQLÀFDQW ¶LQWHUUXSWHG OHDUQLQJ· ZZZVFKRROVRXWJODVJRZQHW 
6LJQLÀFDQWO\PDQ\6FRWWLVKSDUWLFLSDQWOHDUQHUVZHUHDEOHWRRYHUFRPHWKHLUSRRU
self-esteem as learners, were motivated to re-engage with formal learning and
VXFFHVVIXOO\DFKLHYHGSRVLWLYHHGXFDWLRQDOH[SHULHQFHVDQGRXWFRPHV 3DVVH\DQG
Rogers, et al.  ZZZVFRWODQGJRYXNOLEUDU\HGXFDWLRQVRJUVSGI 
Despite its capacity to transcend the interrelated challenges of time, place and
pace of learning at school, Scottish local authorities’ use of ICT to support learning
DWDGLVWDQFH IURPVFKRRO IRUPRELOH*\SV\7UDYHOOHUSXSLOVLV\HWWREHGHYHORSHG
3DGÀHOGDQG-RUGDQ /RFDODXWKRULWLHV·GHYHORSPHQWVLQXVHRI,&7VXSSRUWHG
learning were found to be piecemeal, particularly for those educated largely in outof-school settings. The provision of laptop computers and peripheral technologies
have been limited to a few Traveller Teachers, mostly with little or no training and
on-going support.
7KHVLJQLÀFDQFHRIWKHDERYHVRFLDOFXOWXUDODQGWHFKQRORJLFDOFRPSOH[LWLHVIRU
English policy on provision for Gypsy/Traveller communities is well documented
+DZHVDQG3HUH]² 7KH6FRWWLVK([HFXWLYH(GXFDWLRQ'HSDUWPHQW·V
publication of National Guidance, ‘Inclusive Educational Approaches for Gypsies
DQG7UDYHOOHUVZLWKLQWKHFRQWH[WRILQWHUUXSWHGOHDUQLQJ· 6((' VSHFLÀFDOO\
aimed to assist schools in their provision of inclusive education that recognised and
accommodated the distinctiveness of their educational needs. The Guidance suggests
WKDWVFKRROVGHYHORSPRUHÁH[LEOHZD\VRIGHOLYHULQJWKHFXUULFXOXPIRUWKHSRWHQWLDO
EHQHÀWRIDOOSXSLOVLQFOXGLQJ*\SV\DQG7UDYHOOHUSXSLOV5HVHDUFKLQWRGHYHORSPHQWV
in Scottish educational services for Gypsy/Traveller pupils, particularly those based on
Scottish council sites, provides a strong measure of the impact of Scotland’s legislation
regarding the entitlement of all children to a school education. The research addresses
issues around policy goals regarding the educational inclusion of these Scottish pupils
and discusses whether they are actually being achieved.
METHODOLOGY

7KHGHVLJQDQGVFRSHRIRXUPL[HGPHWKRGVUHVHDUFKDSSURDFKUHÁHFWHGRXUDZDUHQHVV
of the complexities of Gypsy/Traveller communities’ everyday lives, their frequently
QHJDWLYH WUHDWPHQW E\ RIÀFLDOV HVSHFLDOO\ LQ UHODWLRQ WR WKHLU FKLOGUHQ DQG DQ
XQGHUVWDQGLQJRIWKHLUPDQ\UHDVRQVIRUWUDYHOOLQJ +DZHVDQG3HUH]² 
Arising from the complex accommodation needs of Gypsy/Traveller families
who may spend time in a number of Scotland’s 32 local authorities, a ‘focusing
down’ approach was adopted for making contact with the necessarily broad range
RI RIÀFLDOV LQYROYHG LQ GHOLYHULQJ HGXFDWLRQDO VHUYLFHV IRU *\SV\ DQG 7UDYHOOHU
communities, including chief executives, directors of education and housing, local
DXWKRULW\RIÀFHUVVLWHPDQDJHUVGHVLJQDWHGVXSSRUWWHDFKHUVIRU*\SV\7UDYHOOHU
children and their families and school staff.
Our negotiated research approach involved a careful observation of ethical
UHVHDUFK SULQFLSOHV DURXQG JDLQLQJ SDUWLFLSDQWV· LQIRUPHG FRQVHQW %XUJHVV
 ,QSUDFWLFHWKLVUHÁHFWHGDFRQWLQXXPRIFRQVHQWIURPRIÀFLDOUHVHDUFK
permission to gaining the ‘informed consent’ of those participants with direct
responsibility for delivery of educational services. Local authority employees were
selected for research participation through a process of ‘purposive’ or ‘snowball’
VDPSOLQJ 5REVRQ² &RRSHUQRWHVWKDW´6XEMHFWVZLOOQRWUHYHDO
their beliefs and attitudes unless they have reason to believe in the integrity of the
UHVHDUFKHU &RRSHU :HSUHSDUHGDUHVHDUFKÁ\HUWKDWLQFOXGHGDFOHDU
description of the purpose of the research, how the research would be conducted
and the importance we placed upon participants’ accounts of their experience. As a
basis for gathering reliable information, a statement of our research intention was
drawn up for use with Gypsy/Traveller families. It stated,
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This research is notDQH[HUFLVHLQÀQGLQJRXWDERXW*\SV\7UDYHOOHUV7KLV
research isDQH[HUFLVHLQÀQGLQJRXWZKDWORFDODXWKRULWLHVSURYLGHDQGLI
support for access to that provision is easily available for Gypsy/Travellers.
$V OLWHUDF\ FDQQRW EH DVVXPHG ERWK WKH VWDWHPHQW DQG WKH Á\HU ZHUH GHVFULEHG
during initial contacts with Gypsy/Traveller participants.
Professionals facilitated our initial research contacts with Gypsy/Traveller children and
their families. We established rapport with participants and ensured that they were aware
of their right to withdraw from the research. We assured them that their contributions were
SULYDWH LQWKHVHQVHWKDWZKDWWKH\VDLGZRXOGQRWEHSHUVRQDOO\DWWULEXWHG DQGWKDWWKHLU
DQRQ\PLW\ZRXOGEHSUHVHUYHGLQWKHZULWLQJXSDQGGLVVHPLQDWLRQRIUHVHDUFKÀQGLQJV
We were careful to stress to all participants, particularly the Gypsy/Traveller children
DQG\RXQJSHRSOH $OGHUVRQ WKDWZHZHUHQRWUHVHDUFKLQJWKHPRYHPHQWVRU
reasons for movements of individual families.
THE STUDY

7KHUHVHDUFKFRPPHQFHGLQ$SULODQGUHSRUWHGLQ0DUFK7KHUDQJH
of policy questions entailed gathering quantitative and qualitative data from
providers and users of educational services for Gypsy/Traveller families. Nuanced
WRWKHLUSDUWLFXODUEDFNJURXQGSDUWLFLSDQWVZHUHDVNHGWRUHÁHFWXSRQDQGSURYLGH
information about the extent to which Gypsy/Traveller school-aged children and
young people living on sites were:
D  XVLQJORFDODXWKRULW\VFKRROV
E  RIIHUHGDQGGHOLYHUHGVXSSRUWDSSURSULDWHWRWKHLUOHDUQLQJQHHGVDQG
F  ZKDW HGXFDWLRQDO VXSSRUW ZDV RIIHUHG DQG GHOLYHUHG IRU *\SV\7UDYHOOHU
pupils’ outwith school age.
Ultimately, permission to research and contact details were obtained from:
•

29 of Scotland’s 32 local authorities.

Research contact was made with:
 ORFDODXWKRULW\RIÀFHUVDOORIZKRPSURYLGHGTXDOLWDWLYHGDWD
•

all 35 of Scotland’s local authority site managers, all of whom provided
qualitative and quantitative data;

•

23 designated support teachers for Gypsy/Traveller children and their families,
a proportion of whom returned qualitative and quantitative data;

 VWDIIDWVFKRROVUHSRUWHGDVKDYLQJ*\SV\7UDYHOOHUSXSLOVRQWKHLUUROOV
RIZKRPUHVSRQGHG
*\SV\7UDYHOOHU SDUWLFLSDQWV LQFOXGHG  DGXOWV DQG  VFKRRODJHG 7UDYHOOHUV
whose recent experience covered provision of educational services in at least 5
local authorities.
Data were gathered as follows:
•

a telephone survey of site managers and a self-completion data form for
return through a stamped addressed envelope;

•

a self-completion questionnaire for schools for return through a stamped
addressed envelope;

•

a self-completion questionnaire for designated support staff with a stamped
addressed return envelope; and
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•

qualitative semi-structured face-to-face taped interviews with Gypsy/Traveller
parents and young learners.

Subsequently, with indirect support from a researcher, for example over the telephone,
SDUWLFLSDQWVUHWXUQHGGDWDIURPRIÀFLDOUHFRUGVRQWKHQXPEHURIHQUROPHQWVWR6FRWWLVK
primary and secondary schools from Gypsy/Traveller sites; the rates of attendance
DQGOHYHOVRIDWWDLQPHQWVRI*\SV\7UDYHOOHUSXSLOVIURPDJH²\HDUVDWVFKRRO
or in out-of-school settings. Descriptive data were also recorded concerning: schools’
involvement of Gypsy/Traveller parents in their policies and development plans; support
provided by Scottish local authorities for Gypsy/Traveller learners of all ages.
A comprehensive analytical scope was thus achieved from a wide range of
UHVHDUFKVRXUFHVLQFOXGLQJQDWLRQDODQGORFDOSROLF\GRFXPHQWDWLRQVDOLHQWRIÀFLDOV
DQG SURIHVVLRQDOV DQG *\SV\7UDYHOOHU IDPLOLHV 4XDQWLWDWLYH DQG TXDOLWDWLYH
DFFRXQWV ZHUH FROODWHG DQDO\VHG DQG WKH HPHUJHQW ÀQGLQJV IURP WKHVH GLIIHUHQW
sources were cross-referenced to check their validity and correspondence. Issues of
interpretation of data and its meanings, however, are open to discussion as, “humans
DUHDOZD\VDOUHDG\WDQJOHGXS « LQDVHFRQGKDQGZRUOGRIPHDQLQJVDQGKDYHQR
GLUHFWDFFHVVWRUHDOLW\µ 'HQ]LQ 
THE RESEARCH FINDINGS

With some VLJQLÀFDQW and impressive exceptions, the research found that many
Scottish local authorities lacked knowledge of the Gypsy/Traveller families in their
area, and frequently had a poor understanding of the social and cultural realities of
their everyday lives. While examples of ‘good practice’ were found, evidence of a
patchy and poorly coordinated delivery of services at local level emerged with little
evidence of major new initiatives coordinated around the policies referred to above.
Three main interrelated themes of identity, fear and contradiction emerged as shaping
families’ decisions in relation to their children’s attendance at school.
‘Scottish folk’ – dissonance between policy and experience
Some participants challenged our use of the term ‘Gypsy/Traveller’. A site manager
VDLG´WKDWLVQRWKRZWKH\VHHWKHPVHOYHVµ2IÀFLDOVYDULHGLQWKHLUQDPLQJIURP
‘Gypsies’, ‘Scottish Travellers’ and ‘travelling folk’ with ‘Travellers’ emerging as
WKHPRVWFRPPRQUHIHUHQWXVHGE\RIÀFLDOVDQG*\SV\7UDYHOOHUSHRSOH
Individuals frequently described themselves as members of a socially stigmatised
group, and of being treated badly by some members of the settled community
*RIIPDQ   2QH ZRPDQ ZKR VHOILGHQWLÀHG DV D 5RPD *\SV\ GHVFULEHG
how, when attending to her garden a few weeks after being housed, a neighbour had
approached her and said, “don’t bother with your garden because you will not be
here long. We will burn you out.” The mother went on to tell of her understandable
fears about letting her children walk to school or play in the street where they lived.
Claveria and Alonso argue that, “The Roma’s status as outsiders in any state and
their resulting invisibility make them particularly vulnerable to institutionalised and
GHIDFWRUDFLVPµ  :KLOHUHFRJQLVLQJWKHVHULRXVQHVVRI6FRWWLVKSROLF\
makers’ aims, the claim made on bus advertisements declaring, ‘One Scotland, Many
Cultures’, did not appear to be supported by this research.
Social barriers to educational inclusion
Travellers’ decisions about revealing their Traveller identity appeared to depend
upon the quality of relationships between a Gypsy/Traveller family and the ‘settled’
community, which in turn shaped families’ decisions about whether to use a local
school or to prefer on-site or other educational services.
Gypsy/Traveller families’ fear of hurt and a wish to avoid name-calling emerged
as a key reason for hiding their identity. One Traveller father fearing that his children
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might be hurt at school told them that they, “… must not tell people who they are
or where they live… the children must just say ‘I live doon there’”. He preferred
to risk that, “… people think you are rude, but we keep ourselves to ourselves.”
Gypsy/Traveller parents choose to remove their children from personal harm at
school by ‘moving on’ with the contradiction that their children inevitably experience
‘interrupted learning’ and its exclusionary effects on their educational progress.
$QDO\VLVRISDUWLFLSDQWV·DFFRXQWVLGHQWLÀHGLQWHUUHODWHGLVVXHVRIidentity, fear and
contradiction DV QHJDWLYHO\ VKDSLQJ SURYLVLRQ RI ÁH[LEOH HGXFDWLRQDO VHUYLFHV IRU
Gypsy/Traveller young people, and their use of them. These issues appeared to constrain
the effectiveness of working relationships within and between local authorities and
ultimately the quality of educational services for Gypsy/Traveller families.
Gypsy/Traveller young peoples’ discourses revealed these common themes. Most
described the experience of negative stereotyping associated with having a Traveller
identity. For example, when asked what they liked to be called, two secondary-age
boys’ almost simultaneous responses lead to a discussion about negative name
calling at school.
Secondary Boy 1:

Gypsies

Secondary Boy 2:

Travellers.

Researcher:

Right. You call yourself Travellers?

Secondary Boy 1:

Really it means the same thing. But some people call us
QDPHV pauses

6HFRQGDU\%R\ ,FRPHIURPD7UDYHOOHU interrupted 
Secondary Boy 1:

We are Traveller people. But people, names wise, we are
Gypsies as well. We are called Gypsies but it doesn’t hurt
our feelings because that is what we are.

Researcher:

So they use the name ‘Gypsy’ in a bad way?

Secondary Boy 1:

Aye. But it doesn’t really affect us because we are Gypsies.
That is what we are. So it no really affects us but they still
shout it.

Researcher:

But it makes it easier if you use the term Traveller?

Secondary Boy 1:

I don’t really mind. The only thing I don’t like people
calling me is a ‘tink’.

Conveyed by a tone of voice and shaped by the context of the situation in which a
name is used, names once acceptable are now frequently used as an insult, a point
LOOXVWUDWHG E\ D JLUO ZKR UHÁHFWHG XSRQ DQ DGXOW·V KDQGOLQJ RI D ¶QDPH FDOOLQJ·
incident when at primary school.
Secondary Girl 2:

I had a schoolteacher, she wasnae really my teacher. She
just worked in the playground called Mrs A. and there
was this boy who always used to aggravate me all the
time, he was always ‘Gypsy’ and ‘tinker’ into my face. So
LI\RXFDOOHGWKHPZKDW%VDLGEDFN an insulting name
for non-Gypsies, that was not repeated out of respect for
the researcher because it had connotations of swearing 
he would go tell and if you said to her ‘but …’ she would
then say ‘but you have called him that back’ and I’d say
‘I know but he started it’ and then she would take his side
and I’d say ‘but that is no fair’. So she said to me ‘but are
you?’ and I said ‘it is still no nice what he is saying’.
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Another girl in the group interview joined in to say,
Secondary Girl 1:

This is what I’m trying to mean. If a black person, we are
white people, but if you called a black person to go against
WKHP pause EXWLIWKH\FDOOHG\RXD*\SV\D¶WLQNHU·LI
they called you a ‘tink’ back, they were really spiteful to
you and called you a ‘tink’ or something and you called
WKHPVRPHWKLQJEDFN\RXZRXOG pause WKHSHUVRQOLNH
me myself, the Traveller, would get into really top bother
DQG \RX NQRZ ZKDW , PHDQ"$QG WKH\ RWKHU FKLOGUHQ 
would get away with it because you’d get into trouble.

7KH ODWWHU·V FRPPHQWV FOHDUO\ UHÁHFWHG KHU XQGHUVWDQGLQJ RI WKH FRPSOH[LW\ RI
racism and a perception that her people experience a poorly recognised form of
‘white minority’ racism in Scottish schools. Secondary-aged girls revealed that ‘bad
mouthing’ goes both ways, however, and that insulting names for non-Gypsies are
generally kept a secret.
Social barriers between ‘settled’ and Traveller communities in their everyday
interactions continue to pose a challenge to educational service providers. The choosing
not to self-identify as a Gypsy/Traveller clearly contributes to local authorities’
GLIÀFXOWLHVLQLGHQWLI\LQJZKHWKHUDQGKRZPDQ\DUHOLYLQJLQRUSDVVLQJWKURXJK
WKHLUERXQGDULHV2QHPLJKWDVNWRZKDWH[WHQWKDVSURYLVLRQRIÁH[LEOHHGXFDWLRQDO
services helped improve Gypsy/Traveller families’ access to education?
Organizational barriers to educational inclusion
While most chief executives and senior housing and education executives responded
fully to research requests for contacts and information, the responsibility for
gathering requested information was usually assigned to less senior colleagues. Some
evidently had more direct knowledge and experience of supporting Gypsy/Traveller
families than others. Some, frequently new in post, had little knowledge of Gypsies
and Travellers.
'XULQJWHOHSKRQHLQWHUYLHZVRIÀFLDOVZHUHIUHTXHQWO\JXDUGHGLQWKHLUUHVSRQVHV
&DVHVHPHUJHGRIRIÀFLDOVVRPHRIZKRPZHUHGHVLJQDWHGDVKDYLQJUHVSRQVLELOLW\
for Gypsies and Travellers, who were both unable to provide factual information
about Gypsy/Traveller communities in their locality, or their authority’s services
IRUWKHP1RRYHUDOOLQIRUPDWLRQVRXUFHH[LVWHGZKLFKVLJQLÀFDQWO\OLPLWHGWKHLU
capacity to respond to our research enquiries.
On a more positive note, our inquiries apparently had an awareness-raising
HIIHFW$IHZRIÀFLDOVVXEVHTXHQWO\VHQWOLPLWHGLQIRUPDWLRQDERXWWKHSUHVHQFHRI
one or two children at a number of schools after making what they described to us
as, “persistent inquiries to colleagues in schools”.
By cross-referencing the responses of Education Directors, site managers and
Traveller Teachers to our requests for a list of local authority schools attended by
Gypsy/Traveller pupils, it emerged that some education departments were apparently
not aware of all the schools currently attended by Gypsy/Traveller pupils. This
applied particularly to secondary-aged pupils. This research found that across two
VHVVLRQVVFKRROVZHUHUHSRUWHGWRKDYH*\SV\7UDYHOOHUSXSLOVRQWKHLUVFKRRO
UROO DQ LQFUHDVH IURP  VFKRROV LQ  XVHG E\ *\SV\7UDYHOOHU SXSLOV 6HH
DERYH-RUGDQD 
Staff attitudes towards Gypsy/Traveller communities
2IÀFLDOV LQ VRPH ORFDO DXWKRULWLHV KDG D JRRG NQRZOHGJH DQG XQGHUVWDQGLQJ RI
Gypsy/Traveller families and the complexity of their public service needs. Their
accounts showed families as having a range of beliefs about education and that many
value the basic literacy, numeracy and ICT skills taught to their children at school.
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Families were described as actively supporting their children’s education. Some
families travel long distances to ensure their child’s regular attendance at a particular
school. Gypsy/Traveller young people frequently described life on a site as, “very
boring”. Site managers recognised their feelings and some had successfully secured
funds for an on-site portacabin, which facilitated interagency working, provided a
communal space for tenants’ meetings as well as a space for the Traveller Teacher to
work with children of all ages. In a few cases, site managers had organised computers,
some with online facilities, for use by all Travellers on their site.
%\FRQWUDVWRWKHURIÀFLDOVZKRFOHDUO\ODFNHGWKHIDFWXDOLQIRUPDWLRQZHZHUH
seeking, volunteered their negative stereotypical perceptions of Gypsy/Traveller
people. Some stated that no Gypsy/Traveller people were interested in education
for their children. Some described families as lacking educational aspirations, either
for themselves or their children, as not valuing education, and as being “too lazy”
WR HQVXUH WKHLU FKLOGUHQ·V DWWHQGDQFH DW VFKRRO 2IÀFLDOV· QHJDWLYH EHOLHIV ZHUH
VRPHWLPHV SUHVHQWHG DV D MXVWLÀFDWLRQ IRU WKH ODFN RI HGXFDWLRQ VHUYLFHV 6RPH
site managers, for example were not prepared to facilitate on-site learning support.
2WKHURIÀFHUVFRQVLGHUHGWKDWH[LVWLQJSURYLVLRQshould be improved, but gave the
impression of being relatively less pro-active on the grounds that the families had
limited interest in formal education.
,QFRQFOXVLRQRIÀFHUVZLWKSRVLWLYHEHOLHIVDERXW*\SV\7UDYHOOHUFRPPXQLWLHV
and their rights to education appeared to be energised in adopting a more pro-active
DSSURDFK WR VHFXULQJ DSSURSULDWH HGXFDWLRQ VHUYLFHV ZKLOH RIÀFHUV DUWLFXODWLQJ
negative stereotypical beliefs appeared to be less proactive in their approaches,
ZKLFKLPSDFWHGXSRQVHUYLFHGHYHORSPHQWV 3DGÀHOGDQG-RUGDQ 2YHUDOO
authorities’ delivery of equality of opportunity for Gypsy/Traveller families was
found to be very poor.
Effective record keeping – “it’s just not that simple”
6LWHPDQDJHUVIUHTXHQWO\UHSRUWHGRIÀFLDOUHFRUGVDVSRRUO\NHSWRUQRQH[LVWHQW
Teachers also reported that information about school enrolments, attendance and
attainment of Gypsy/Traveller pupils, particularly those based on sites, was poorly
kept and widely dispersed across a number of schools. By way of explanation a
7UDYHOOHU7HDFKHUZURWH´'XULQJWKHFRXUVHRIDQDFDGHPLF\HDU²PDQ\ Traveller
children  KDYH DWWHQGHG VHYHUDO VFKRROV DQG OLYHG DW VHYHUDO ORFDWLRQV ,W LV QRW
uncommon for a family to live on-site — at a roadside encampment — in a house
successively or simultaneously within a year.” The research also found that school
WHDFKHUVUDUHO\UHFHLYHGXSWRGDWHUHFRUGVIRUWKHLUPRELOHSXSLOV 2·+DQODQDQG
+ROPHV /DFNRISXSLOUHFRUGVFHUWDLQO\UHVXOWHGLQGHOD\HGOHDUQLQJIRU
Gypsy/Travellers, who frequently report being taught one subject many times over,
and in missing others altogether! Individuals’ fears about revealing their Traveller
identityDSSDUHQWO\OLPLWRIÀFLDOV·FDSDFLW\WRNHHSDFFXUDWHUHFRUGV
Some Traveller Teachers were concerned that we did not present a distorted
account of Gypsy/Traveller pupils’ participation and achievements in education.
Their remit is to provide additional support for Gypsy/Traveller pupils in school and
out-of-school settings. We asked them to gather data relating to those pupils educated
in out-of-school settings. They were rightly concerned that we did not exclude data
about those attending schools who did not require support. Our research also
included a survey of schools used by Gypsy/Traveller pupils, which was how we
attempted to gather data on Travellers attending schools.
6XIÀFLHQWQXPEHUVRIRIÀFLDOVDQGSURIHVVLRQDOVZHUHSUHSDUHGWR¶JRWKHH[WUD
PLOH·WRJDWKHUZKDWGDWDWKH\FRXOGÀQGIRUWKHUHVHDUFK6LWHPDQDJHUVIRUH[DPSOH
while not identifying individual children, nevertheless, provided data from 24 council
sites that showed an estimated 357 potential enrolments or admissions of Gypsy/
7UDYHOOHUFKLOGUHQWRORFDODXWKRULW\VFKRROVIURPWKRVHVLWHVRYHUVHVVLRQV $XJXVW


WR-XO\ :KLOHQRWVWDWLVWLFDOO\UREXVWDVPDQ\FKLOGUHQFOHDUO\UHWXUQHG
to a site more than once during this period and may well have been double counted,
the combined data from site managers, Traveller Teachers and schools showed:
•

complex patterns in their enrolment and attendance at local authority
schools;

•

good use of primary schools;

•

poor levels of gendered enrolment and attendance at secondary schools;

•

particularly low levels of national and local authority testing and attainment
of primary and secondary Gypsy/Traveller pupils relative to ‘settled’ peers.

'HVSLWHWKHVFRSHRIRXUUHVHDUFKGHVLJQRXUTXDQWLWDWLYHÀQGLQJVSUHVHQWD¶SDUWLDO
picture’ of Gypsy/Traveller pupils’ achievements in schools.
Collaborative working relationships
$FRPPRQÀQGLQJLGHQWLÀHGDFURVVDOODXWKRULWLHVZDVWKDWUHODWLRQVKLSVEHWZHHQ
Gypsy/Traveller familes and local authority officials and professionals were
characteristically complex and open to misunderstandings. /RFDODXWKRULW\RIÀFLDOV
and professionals frequently expressed a concern that their comments did not damage
the mutual ‘trust’ and ‘respect’ necessary for effective co-operative working with the
families. Site managers, for example were particularly careful in responding to our
questions, not least because two cases of ‘serious trouble’ between Gypsy/Traveller
families had led to families ‘moving on’, a fear of ‘pulling on’ to particular sites,
and to the closure of a site.
The right to privacy and children’s right to an education clearly emerged as a daily
tension in negotiations between Traveller Teachers and families in securing effective
access to education. Traveller Teachers support for families and their children’s
learning required considerable sensitivity to the circumstances shaping a pupil’s
movement from one school to another and of their not infrequent need for support at
URDGVLGHHQFDPSPHQWV6WDIÀQJDUUDQJHPHQWVIRU7UDYHOOHU7HDFKHUVWHDFKLQJLQWKHVH
different settings, limits the range of topics that can be offered to Gypsy/Traveller
children in the short space of time available for actual teaching. For example, staff
travel various distances between one location and another, ranging from 3 miles,
WRPLOHVWRPLOHVDQGWRPLOHVLQDQ\GLUHFWLRQGXULQJWKHFRXUVHRIDGD\
Certainly, unless they attend school, very few Gypsy/Traveller children are able to
access a range and quality of ICT supported learning opportunities.
The attendance at local schools by Gypsy/Traveller pupils from local sites was
found to be more likely in the context of regular, positive communications between
Traveller Teachers, site managers and schools. Successful informal interagency
working with Gypsy/Traveller families was ensured by a telephone call from the
site manager to let the Traveller Teacher know that a new family had arrived. The
Traveller Teacher would then visit the family to offer information and support and
help liaise their relationships with the school. The reports of site managers also
UHÁHFWWKHVLJQLÀFDQFHRIORFDODXWKRULW\WUDQVSRUWDUUDQJHPHQWVLQVXSSRUWLQJUHJXODU
attendance. It was found that many local authorities were not pro-active in their
provision of transport yet most council sites are located far from local bus routes.
The roads to sites were frequently reported as too dangerous for use by pupils due
to lack of street lighting or pavements or because getting to school involved walking
close to very busy main roads.
6LJQLÀFDQWQXPEHUVRI*\SV\7UDYHOOHUVFKRRODJHGFKLOGUHQDQG\RXQJSHRSOH
experience interrupted learning, and its negative effects were found to be exacerbated
E\ GLIÀFXOWLHV IDFHG E\ VFKRROV LQ RUJDQLVLQJ ÁH[LEOH DFFHVV WR DSSURSULDWH DQG
UHOHYDQW FXUULFXOD IRU WKHVH PRELOH SXSLOV 'HPLH  $ VFKRRO·V HWKRV RI


LQFOXVLRQDQGLWVFDSDFLW\WRUHVSRQGÁH[LEO\WRWKHIUHTXHQWO\XQH[SHFWHGDUULYDOV
DQGGHSDUWXUHVRIDIHZ*\SV\7UDYHOOHUSXSLOVZDVFOHDUO\UHÁHFWHGLQWKHNLQGRI
welcome and practical support its staff offered to the families. However, many schools
relied heavily on the Traveller teacher’s practical support in negotiating relationships
between school staff and Gypsy Traveller parents. Some schools claimed to treat,
“all children the same”. But, this raised questions about how they supported the
distinctive learning needs of Gypsy/Traveller pupils. Very few schools reported proactive home-school links, and no schools used or had developed distance learning
for mobile Gypsy/Traveller pupils.
GYPSY/TRAVELLER FAMILIES’ PERSPECTIVES ON LEARNING

Data indicates that Gypsy/Traveller families’ use of schools is constrained by issues
of fear, for example fears for their children’s safety in some school settings, and
their perceptions of the secondary curriculum as a threat to Traveller cultures and
ways of life. However, the data collected showed that Gypsy/Traveller parents’
HGXFDWLRQDODVSLUDWLRQVIRUWKHLU\RXQJSHRSOHDUHEURDGHQLQJ %KRSDO ,Q
addition to valued basic literacy and numeracy skills, young people, particularly
boys, described their mothers and fathers as encouraging them to acquire ICT skills
DQGTXDOLÀFDWLRQVIRUH[DPSOHLQEXLOGLQJDQGJDUGHQLQJWRKHOSWKHPDFFHVVDQ
ever changing labour market.
Gypsy/Traveller girls clearly valued their literacy. In a largely oral culture,
however, being the ‘family’s reader’ is a ‘mixed blessing’ as s/he is asked to read
everybody else’s mail.
5HVHDUFKHU

6RWKH\ parents WKLQNWKHUHVKRXOGEHVRPHSULYDF\ from
RIÀFLDOV EXWWKH\ZDQW\RXWROHDUQWRUHDGDQGZULWH"

Secondary Girl 4:

Yeah. They get books for us and we’ve got to read them.
'RHV\RXU0DPGRWKDW" to other pupils

Secondary Girl 3:

Yeah.

Secondary Girl 5:

I read as well but I don’t read their letters because I think
they’ve got to have some privacy as well. I don’t think
really, it is not very nice. And you know when it is your
parents’, and your mother and your father’s name comes
through the letterbox and you open it, a child, and you are
reading all their business, know what I mean.

Secondary Girl 4:

Like going in their bedroom. You are not supposed to go
in your mammy and daddy’s bedroom.

Boys were more focused on the world of paid work, which frequently began as an
informal arrangement between them and their fathers. One of two Secondary-aged
Gypsy/Traveller boys, interviewed together volunteered the following points.
Secondary boy 1:

We learn to read and write… If it wisnae for that I wouldnae
have went to school. I never went to school to learn any
fancy things. And I’d get my papers like my dad’s got – at
college. It is better that way. People can trust you more
when you get the work, when you are working for them.

Researcher:

So what do you mean? Oh, when you are doing work…

Secondary boy 1:

Some people don’t trust you. Can’t do the job proper - like
DFRZER\7KDWLVKRZLI\RXKDYHJRWWKHTXDOLÀFDWLRQV
the paper to show the people, there is a lot more trust in
them for you.


Researcher:

They’ll believe you can do the job?

Secondary boy 1:

Aye there is a little bit more trust in them, that we are a
professional company. Well, no a company…

Most of the young people had attended primary school, but generally held negative
feelings about high school. It was a place where, “…other pupils think we are
going to take things away and that they have got a right to bully us.” The following
comment, from one Traveller girl presents a rare positive comment,
Secondary Girl 3:

At my old school, everybody knows me. It was all right at
my old school. I know a lot of people and some of them
are bad and some of them are good. Some I get along with
and some I don’t. They all know me. Some people stick up
for me. I am not frightened. If someone called me names
I’d tell them to stop it.

However, Traveller boys’ experience of schools was generally less positive and
largely explained in terms of racist incidents; one said, “I went to primary school
DQG,ZHQWWRWKHDFDGHP\,ZHQWWRÀUVW\HDUDQGVHFRQG\HDUEXW,RQO\ZHQWDERXW
a week into third year and then I left.”
These participants, who clearly valued formal learning skills, suggested that
generally girls expect and are expected to help take care of the family and its privacy,
while boys accept that they acquire occupational skills through working with their
fathers and other male family members.
Young Travellers’ and teachers’ views of out-of-school provision
Data suggested that secondary-aged Travellers generally preferred to learn in out-ofschool settings, and were positive about the learning opportunities accessed through
the few ‘alternative’ local authority projects.
A TravellerJLUOUHFRXQWHGKRZWKHORFDODXWKRULW\ZHOIDUHRIÀFHUKDGFRPHWR
KHUVLWHWRÀQGRXWZK\VKHZDVQRWDWWHQGLQJVFKRRO+HUIDWKHUKDGH[SODLQHGWKDWKH
could not force his daughter to attend, and pointed out that many other children on the
VLWHZHUHQRWDWWHQGLQJVFKRRO7KHRIÀFHUOHIW:LWKLQD\HDURUWZRRIKHUUHSRUWHG
encounter, evidence emerged of that local authority’s innovative development of its
existing youth services; collaborative working between educational professionals,
youth workers, ICT support services and Gypsy/Traveller parents had helped the local
authority deliver an ICT supported educational service for primary and secondaryDJH*\SV\7UDYHOOHUSXSLOV6XFKDSSURDFKHVUHÁHFWD+DEHUPDVLDQ¶FRPPXQLFDWLYH
VKLIW·LGHQWLÀDEOHLQD´«VRFLHW\«FXUUHQWO\PRYLQJWRZDUGDGLDORJLFWHQGHQF\
in which people have to dialogue P\LWDOLFV DQGFRPHWRDJUHHPHQWVLQRUGHUWR
coordinate their actions, solve daily problems, and make decisions about their lives.”
&ODYHULDDQG$ORQVR 
The young people all enjoyed attending and learning at the above project, and
were happy with the quality of its teaching and learning opportunities. One said of
the project, “this counts as school”. While a boy said, “we learn just as much here”,
others expressed a wish for a broader range of topics, “at the academy or the high
school you get more learning. Because we have only got one teacher and a short
amount of time, we can only learn a couple of things.” One girl would have liked to
learn modern languages. The service, collaboratively developed with Gypsy/Traveller
families, was valued, well supported and proved to be a ‘bridge back to school’ for
some and a ‘bridge to opportunities’ for others.
Teachers acknowledged Gypsy/Traveller pupils’ experiences of bullying at
school, but some thought these were sometimes presented as an excuse for avoiding
formal learning, particularly at secondary schools, and suggested that parents’ views
limited their children’s aspirations. Traveller Teachers voiced concerns about the
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limitations of the support for learning offered in out-of-school settings, although one
teacher described the collaboratively developed service as, “an excellent provision”,
which ensured basic literacy.
Traveller Teacher 1:

With the language it is more about reading so that they
can read what is necessary, whether it be a newspaper
just to keep up, for interest. Or whether it is forms or
RIÀFLDO OHWWHUV WKLQJV OLNH WKDW 6R WKDW WKH\ DUH QRW
totally lost or abandoned… like they feel they are. Not
just Travellers, I mean my father was illiterate and what
a handicap it is.

Traveller Teacher 2:

Particularly now, but I suppose at anytime. A father told
the name of a teacher WKDWZDVZKDWKHZDQWHGKH
just wanted her to be able to read and to … so when she
WULHGWRGRRWKHUWKLQJV he prevented her from doing
so EXWWKDWZDVZKDWWKH\ZDQWHGIRUKHU

Traveller Teacher 1:

I suppose we feel frustrated because we are providing
what I suppose parents want really. Just basic literacy
and numeracy and maybe a wee bit computer skills, but
that is basically what the parents are wanting. Whereas
as teachers we think it is much more about the rights of
the child…

Traveller Teacher 2:

It sounds dramatic! We are giving them choices.

Traveller Teacher 1:

Their dreams are a bit constrained by what is expected of
them. Very much so… their expectations and what they
are looking for are very restricted for them as well.

Teachers described how they acted as brokers between their pupils and other
agencies, such as further education colleges, to ensure young people’s continued
access to education.
Traveller Teacher 2:

It is frustrating. I think what we are doing here is great.
The kids wouldn’t otherwise go to school but we are
IDFLQJWKHGLOHPPDWKDWE\SURYLGLQJWKLVYHU\ÁH[LEOH
alternative, which sounds great, but it actually, in itself
UHVWULFWVSXSLOVEHFDXVHZHDUHÀQGLQJVRPH7UDYHOOHU
children who are quite happily at primary school just
QRZ 1RZ WKDW WKHLU SDUHQW·V NQRZ about us  WKHLU
parents think, ah …

Traveller Teacher 1:

…that is where they’ll be going.

Gypsy/Traveller and other pupils not able to regularly attend school require additional
support for learning, a wider concept than special educational needs, to help
RYHUFRPHWKHJDSVLQWKHLUOHDUQLQJ 67(3 'HVSLWHFRQFHUQVUHJDUGLQJ
the exclusionary effects of ‘part-time’ and out-of-school provision, some teachers
thought that, in an ideal world, pupils from a range of backgrounds experiencing
GLIÀFXOWLHVLQFRSLQJZLWKWKHVL]HDQGSDFHRID¶VFKRROHQYLURQPHQW·VKRXOGEH
offered a more protected kind of service.
Young people frequently feel ambivalent about school, a feeling shared by
Gypsy/Traveller pupils.
Researcher:

Have you a question for me?

6HFRQGDU\DJH*LUO

,ZRXOG+RZLVLWXSWR pause ZK\DUH\RXWU\LQJWR


ÀQGRXWZKDWZHWKLQN",NQRZ\RXVKRXOGDQGZKLFK
I am glad of it. See other children that go to the high
school they don’t go to them and say ‘would you like
education?’ - that is made for them. They are telt that
is what you are doing that is it.
Researcher:

So would you like a better education?

Secondary age Girl:

I don’t think that is fair to ask me because I know when
I get older I’ll say ‘I wish I did,’ but see the now, I’ll say
‘I cannae be bothered, I don’t want a better education’.

The research concluded that Gypsy/Traveller pupils distinguished between school
as a place, and learning as a process. However, in rejecting ‘place’, they effectively
exclude themselves from formal processes of learning.
5HÁHFWLRQVRQSROLF\JRDOVDQGUHVHDUFKÀQGLQJV
This research was constructed within the following legislative and policy framework.
7KH5DFH5HODWLRQV $PHQGPHQW $FW  SODFHGVSHFLÀFGXWLHVRQ(GXFDWLRQ
Authorities to assist them meet the general duties of the Act, which entail the
prevention of racial discrimination and the promotion of equality of opportunity and
good race relations; and, The Scottish Parliament’s ‘Inquiry into Gypsy Travellers
and Public Sector Policies’, stated that, “All legislation and policies should be framed
on the understanding that Gypsy Travellers are an ethnic group, until such time as
a court decision is made on recognition as a racial group under the Race Relations
$FWµ  
Drawing upon data gathered with the active support of a wide range of providers
and users of educational services for Gypsy/Traveller families, the article has
GHPRQVWUDWHGWKHUHOHYDQFHRIWKHDERYHSROLFLHVDQGPRUHVSHFLÀFDOO\WKHOLPLWHG
effectiveness of educational policy goals to ensure that Gypsy/Traveller families
are included in the government’s commitment to “A Scotland in which every child
matters, where every child regardless of their family background, has the best possible
VWDUWLQOLIHµ 6(('E 
The research showed that many Gypsy/Traveller families clearly valued education,
EXWIRUWKHFRPSOH[UHDVRQVRXWOLQHGLQWKHDUWLFOH¶WKH\GRQRW OHDUQ MXVWDVWKH\
SOHDVH«WKH\GRQRW OHDUQ XQGHUFLUFXPVWDQFHVFKRVHQE\WKHPVHOYHV·0DQ\
Gypsy/Traveller families were ‘mobile’ for occupational and cultural reasons, and at
times to avoid ‘trouble’ with other Travellers. Some choose to hide their ‘Traveller
identity’ to keep family members safe from frequent racist acts and name calling
by some ‘settled’ people. These factors appeared to contribute towards the lack of
knowledge held by local authorities, and a poor understanding of the educational
QHHGV*\SV\7UDYHOOHUSXSLOV$GGLWLRQDOO\LWIRXQGDJHQHUDOODFNRIÁH[LELOLW\LQ
support for teachers’ development of more inclusive educational responses to the
distinctive needs of Gypsy/Traveller pupils. The organization of school learning
and teaching processes assumes regular attendance at school. Gypsy/Traveller and
other pupils who do not regularly attend school inevitably experience structural
‘barriers to learning’ and the negative effects of ‘interrupted learning’ on their selfesteem and motivation to learn. These effects are exacerbated by the likelihood of
the ‘delayed learning’ that results when a class teacher cannot access a pupil’s upto-date records. These challenges are heightened for those learning and teaching in
out-of-school settings.
The evidence strongly suggests that access to an appropriate and relevant
curriculum can only be achieved through a ‘communicative dialogue’ approach
DPRQJVHUYLFHSURYLGHUVDQG*\SV\7UDYHOOHUIDPLOLHV7KHUHVHDUFKGLGÀQGVRPH
VLJQLÀFDQWDQGLPSUHVVLYHH[FHSWLRQV, where appropriate and relevant services had
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begun to emerge from,
•

the regular, positive communications between designated teaching staff and
other relevant service providers

•

their will and capacity to develop trusting relationships with Gypsy/Traveller
families, and,

•

their mutual commitment to work collaboratively.

An educational youth service, for example, clearly developed effective services that
were accessible to, welcomed by and had positive educational outcomes for primary
DQGVHFRQGDU\DJHGXVHUV,WVVXFFHVVHVDUHVLJQLÀFDQWDVVHFRQGDU\VFKRROLQJLV
a particular source of concern for many Gypsy/Traveller families. In other cases,
designated teaching staff, working with schools and Gypsy/Traveller families,
focused upon overcoming the negative effects of racist stereotyping, and the resultant
fear and intimidation they frequently found to affect relationships between families
and school staff.
Many Gypsy/Traveller parents clearly recognised their children’s entitlement
to literacy, numeracy and ICT skills, and valued formal education, not least as a
necessary means for Gypsy/Traveller communities to adapt to the changing social
DQG HFRQRPLF ODQGVFDSH RI WKH WZHQW\ÀUVW FHQWXU\ :LWKLQ WKH ERXQGDULHV RI
their particular local authority, some staff made good use of ICT to motivate and
engage Gypsy/Traveller pupils in learning. However, ICT’s capacity to support
OHDUQLQJDWDGLVWDQFH IURPVFKRRO IRU¶PRELOH·*\SV\7UDYHOOHUSXSLOVKDVQRW
been locally or nationally developed. In envisioning the communicative potential
of ICT for supporting access to an appropriate and progressive curriculum for
Gypsy/Traveller pupils, a cautionary note must be sounded. Research has shown
that designated teachers and schools must not, “…hasten into cyberspace without
VKDULQJ FOHDU HGXFDWLRQDO YLVLRQ IRU FKDQJHµ &RQORQ DQG 6LPSVRQ   DQG
that local authorities must ensure adequate and sustainable provision and support
for staff, pupils and their families. Such technological support for learning presents
educational policy makers and practitioners with an ‘innovative moment’ for
ensuring that ‘urgent need for progress’ in meeting the learning needs of Scotland’s
Gypsy/Traveller pupils.
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